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Abstract: Teacher preparation in Nigeria has been changing in response to the emphasis on educating
learners with special needs in ways that support their diverse needs. This study attempted to assess teaching
effectiveness as it relates to the teaching of Elements of Special Education Curriculum in NCE-awarding
Institutions in Nigeria. It also investigated the extent to which teacher qualification and experience influence
teaching effectiveness. Descriptive research method of expost facto was employed . The study is also qualitative
as it used the observational method to collect data on teaching effectiveness. The population for this study
comprised all the 217 lecturers teaching Elements of Special Education Curriculum in these institutions. One
instrument was used in this study i.e the Observational Schedule for Classroom Teaching of Elements of Special
Education (OCTESE) with inter-rater reliability of 0.82. Data collected were analyzed using descriptive
statistics i.e. frequency count, mean and standard deviation as well as one-way analysis of variance [ANOVA]
at 0.05 alpha levels. The result revealed that each of the institutions had an average of four experienced
lecturers who were academically but not professionally qualified to teach elements of special education.
Findings also showed that various aspects of classroom teaching were ineffective (means range from 2.08 to
2.63). Lecturers’ qualification and experience did not significantly affect their teaching effectiveness. Towards
effective special education teacher preparation in Nigeria, government should employ professionally qualified
personnel and put in place a better classroom design and organization towards achievement of the objectives of
the curriculum.
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I Introduction

The Federal Republic of Nigeria (2004), addresses different sections of Nigerian educational system,
including special education. This policy document describes special education as a formal educational training
given to people (children and adults) with special needs. It further classifies this group of people into three broad
categories namely the disabled, the disadvantaged and the gifted/talented.

Special Education and indeed the care of children and youths with disabilities was handled largely by
charitable and humanitarian organisations before 1974. These organisations sometimes received meagre
assistance from the government. In 1974, there was direct government involvement in the education and
rehabilitation of these groups of people. The Federal Ministry of Education provided the much needed
leadership by establishing a special education unit within the Ministry in December, 1974. It also made funds
available not only for the training of all categories of special education personnel, but also for the setting up of
special education units within the State Ministries of Education (SMoE) to provide educational programmes for
special needs children across the country Eleri (2012).

However, there has been a major shift in the way students with special needs are educated during the
past 30 or 40 years. Formerly, students with high- incidence disabilities (such as reading disabilities) went
unidentified and were educated in general classrooms. General education teachers did not always recognize
these disabilities, and even if they did, they might not have had the tools to effectively help the students in the
general classroom setting. Students with more profound learning disabilities were typically taught in isolated,
self- contained classrooms by a single teacher for the entire day.

Today two important changes have occurred. First, there is now an increased effort to identify and
assist students with disabilities while keeping them in general education classrooms for most of their
instructional needs. Second, students with more profound disabilities are frequently placed in general education
classrooms for all or part of the day, sometimes with a paraprofessional assisting them, and sometimes with a
special education teacher advising and assisting the teacher. This change has been brought about by federal
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legislation and by a deeper understanding of how students with special needs learn. Teacher preparation also has
been changing in response to the emphasis on educating special- needs students in ways that support their
diverse needs — be they educational, emotional, behaviour or cultural (Kavale, 2005; Pugach, 2005).

The introduction of the Universal Primary Education (UPE) in Nigeria in 1976 meant that every child
of school going age would be in school. This led to phenomenal increase in enrolment figure in the nation’s
Primary school system. The awareness created by the introduction of the UPE, therefore, generated the much
needed interest in western education. As the nation experienced astronomical increase in enrolment, so also
were increase in the number of children with special educational needs in the system. The free Universal
Primary Education created a situation whereby children with special needs were admitted into the regular school
system. There was population explosion that posed a great challenge to teachers, parents, education authorities
and policy makers. This situation gave cause for a re-think on how best to meet the challenges of children with
special needs in the regular schools. However, the manpower requirement needed to cope with this new
challenge was at this stage lacking.

The pressure of severe shortage of professionals in special needs education and the mainstreaming of
special needs learners led to the consideration of the following:

€)) focus on training specialist in special education to teach in special schools even though it may mean a
decrease in the required numbers in the mainstream; and
(b) integration of elements of special education into regular teacher education curricula so that every

teacher will have some basic knowledge of special needs education to use in the classroom.

The latter option of integrating elements of special education into regular teacher education programme was
considered a better option. Addressing the manpower shortage required to cope with the influx of children with
special needs into the regular school system by the founding fathers of special education in Nigeria led to the
proposal for the establishment of a College of Education (Special) in Oyo, Oyo State.

Aggarwal (1997), states that education is a continuous and lifelong process. It is the process of
development from infancy to maturity. It includes the effect of everything which slate and a teacher could write
on. Others were of the view that a child was just like clay and a teacher like a potter could make anything out of
it. Tania (2004) quoted Sanaullah (2002) who comments that teachers play an important role in fostering
environmental consciousness in the society; therefore, more efforts are needed to sharpen the skill of teachers to
integrate local environmental content in their teaching methods and activities. Sial (2005) quoting Shah (1995)
states that the position of teacher in system of education is important and that no system of education can be
better than its teacher. The teacher is the kingpin in the educational setup.

For a long time, there have been arguments about which factors influence the student’s achievement.
Some researchers attribute the student’s achievement to the school; others indicate that the school makes little
impact on academic outcome. Numerous studies in recent years have investigated the relationship between
various teacher characteristics and the performance of students they teach Harris and Sass (2008). Most studies
include general measure of teacher experience and attainment of advanced degrees, but relatively few contain
specific measures of pre-service preparation or in-service professional development.

Other researchers say that the effective teacher is the only one who can play the main role in terms of
student progress. All the factors (teacher, school context, classroom context and the community around the
school) contribute or impact student’s achievement. The effective school factors, which influence students, are:
professional leadership, learning environment, high expectation, positive reinforcement, monitoring student’s
progress and parent-school co-operation (Ayres, Sawyer, & Dinham, 2004; Bentley, 2000; and Owens, 1998)

Qualifications of teacher play important role in teaching but professional education or training is more
important in teaching, because a trained teacher can teach better than an un-trained teacher. Generally, it is
claimed that a trained teacher knows well how to teach effectively. Ruhela and Singh (1990), on the importance
of teacher training writes that the schools could not succeed with out trained teachers, and specify the general
areas of study in teacher education. Habiba (2004), also states that competency is knowledge, skill or
characteristic we want students to acquire. If a trained teacher teaches the students, the performance of the
student would be good because in the process of education, the teacher is considered the most crucial element.
There is a direct relationship between the qualification of the teacher and the performance of the students
besides other factors through effective teaching .

Teachers’ subject area certification or authorization is one of the teacher qualifications most
consistently and strongly associated with improved student achievement, especially in middle and high school
mathematics (Betts et al. 2003, Cavalluzzo, 2004, Goldhaber & Brewer, 2000). Carr (2006) also indicates that
highly qualified teachers, or those with both full certification and demonstrated subject matter competency, are
associated with increased elementary and middle school achievement in reading, science, and social studies as
well as in mathematics.

Teachers’ qualifications encompass teachers’ scores on tests and examinations, their years of
experience, the extent of their preparation in subject matter and in pedagogy, what qualifications they hold in
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their area of expertise, and their ongoing professional development. Student learning is taken simply as the gain
scores students attain on achievement tests. Cochran-Smith (2001) went on to posit the relationship between
teacher qualification and student learning as the percentage of variance in student scores accounted for by
teacher qualifications when other variables are held constant or adjusted.

Teaching experience is the most consistent qualification that is linked to positive student achievement
gains (Goe, 2007; Harris, 2007; Jepsen, 2005). Still, other studies have found no evidence for teacher experience
effects or that the presence of effects varies by subject and grade level (Betts, Zau, & Rice, 2003; Jepsen, 2005;
Rivkin, Hanushek, & kain, 2005). These conflicting studies may be due to findings that teachers gain in
effectiveness in the first few years, but after a few years of teaching experience subsequent experience has no
effect (Boyd et al., 2006; Harris, 2007).

The importance of experienced teachers in schools has been highlighted by many researchers
(Akinleye, 2001; Ogundare 2001; Commeyras, 2003). Researchers have also given different opinions about
teaching experience and students’ learning outcomes in schools (Waiching, 1994; Ijaiya, 2000). Their arguments
centred on the fact that experience improves teaching skills while pupils learn better at the hands of teachers
who have taught them continuously over a period of years (ljaiya, 2000).

The relationship between teachers experience and student achievement receives considerable attention
in the empirical literature, with somewhat mixed results. Several researchers find that experience, especially
during the first couple of years in the classroom, is positively associated with students’ achievement in
mathematics and reading at the elementary and middle school levels (Cavalluzzo, 2004; Hanushek et al., 2005;
Rockof, 2004). Several other studies however, do not detect meaningful difference between more or less
experienced teachers (Carr, 2006; Harbison and Hanushek, 1992). It is interesting to note that three of the four
studies that find no significant relationships between teacher experience and student achievement do not focus
on traditional public school. Both Gallagher and Carr examine charter schools, and Harbison and Hanashek’s
research looks at impoverished schools in rural Brazil.

Studies on the effect of teacher experience on student learning have found a positive relationship
between teachers’ effectiveness and their years of experience, but the relationship observed is not always a
significant or an entirely linear one (Klitgaard & Hall, 1974; Murnane & Phillips, 1981). The evidence currently
available suggests that while inexperienced teachers are less effective than more senior teachers, the benefits of
experience level off after a few years (Rivkin, Hanushek, & Kain, 2000).

The importance of experienced teachers in schools has been argued as being necessary for school
effectiveness (Zaku, 1983). Several studies have found a positive effect of experience on teachers’ effectiveness,
specifically, “the learning by doing” effect is most obvious in the early years of teaching ( Rice, 2004; Bauer,
2005). Could this be the case in teaching elements of special education?

Statement of the Problem
This study attempted to assess teaching effectiveness as it relates to the teaching of Elements of Special
Education Curriculum in NCE-awarding Institutions in Nigeria. It also investigated the extent to which teacher
qualification and experience influence teaching effectiveness.
Research Questions
1. What is the status of the NCE-awarding institutions with respect to:
(@) lecturers’ qualification
(b) lecturers’ experience
2. How effective is the actual classroom teaching of Elements of Special Education Curriculum content in
the NCE-awarding institutions in Nigeria?
Hypotheses
This study formulated and tested the following null hypotheses at co =0.05 level of significance.
1. There is no significant difference in the lecturers’ teaching effectiveness in Elements of Special
Education based on their educational qualification.
2. There is no significant difference in the lecturers’ teaching effectiveness in Elements of Special
Education based on their teaching experience.

1. Methods and Materials
Research Design
The study adopted the descriptive research design which was implemented expost facto. The study is
also qualitative as it used the observational method to collect data on teaching effectiveness.

Variables in the Study
Three variables involved in the study are:
1. Lecturers’ teaching effectiveness.
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2. Lecturers’ qualification
3. Lecturers’ experience

Population
The population for this study comprised all the two hundred and seventeen lecturers teaching Elements
of Special Education Curriculum in these institutions.

Instrument

One instrument was used in this study. That is the Observational Schedule for Classroom Teaching of
Elements of Special Education (OCTESE). This instrument was designed to observe lecturers during classroom
teaching of aspect of Elements of Special Education Curriculum in selected NCE-Awarding institutions in
Nigeria. It has 20 items on a 5-point rating scale. The items spanned from class atmosphere, instructional
objectives, teaching techniques to evaluation and assignments. After peer/expert review, the instrument was
used by a team of 4 observers who independently observed the same lecturer during classroom teaching at the
same time. Their different ratings were then analysed for inter-rater reliability using Scott’s w and coefficient of
0.82 was obtained.

Data Analysis
Data collected were analysed using descriptive statistics i.e.frequency count, mean and standard
deviation as well as one-way analysis of variance [ANOVA].

1. Results

Table 1: Qualification of the Lecturers
Qualification Frequency Percent
B.Ed. 48 22.0
B.Sc. + PGDE 8 4.0
M.Ed. 86 40.0
M.Sc./PGDE 39 18.0
Ph.D. without Education 16 7.0
Ph.D. with Education 20 9.0
Total 217 100.0

Table 1. shows that majority of the lecturers hold the M.Ed. (N=86; 39.65). In proportion, this group is
followed by those with B.Ed. (N=48; 22.1%). Also, 39 lecturers (18.0%) hold the M.Sc. with PGDE. Those in
the minorities are B.Sc. + PGDE (N=8; 3.7%), Ph.D without Education (N=16; 7.4%) and Ph.D with Education
(N=20; 9.2%). These various categories are qualified except that the B.Ed. and B.Sc. + PGDE could be
considered low for teaching in tertiary institutions such as NCE-awarding institutions.

Table 2: Years of Experience of the Lecturers
Experience (years) Frequency Percent
Below 5 41 19.0
5-10 44 20.0
11-15 36 17.0
16+ 96 44.0
Total 217 100.0

From Table 2, the highest proportion of lecturers have more than 16 years of teaching experience
(N=96; 44.2%) while 41(18.9%) have below 5 years. This implies that the level of experience of the teachers is
at the upper side of the continuum. Hence, their quality of teaching is expected to be effective.
Answer to Research Questions
Research Question 1: - How effective is the actual classroom teaching of Elements of Special Education
curriculum content in the NCE-awarding institutions in Nigeria?
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Table 3: Classroom Situation for Teaching Elements of Special Education

N=20
S/N | LESSON FEATURES 5 4 3 2 1 Mean | Std
De
v
Class Atmosphere
1 Conduciveness of the | 2 2 4 9 3 2.55 11
classroom to the teaching of | (10.0) (10.2) (20.0) (45.0) | (15.0) 9
special education
2 Arrangement of seats in line | 1 5 4 7 3 2.70 11
with the strategy used, ease of | (5.0) (25.0) (20.0) (35.0) | (15.0) 7
movement and proper
ventilation.
Weighted Average = 2.63

Table 3 shows that the classroom is fairly conducive (Mean = 2.55; SD =1.17) and the arrangement of
seats is also fair (Mean = 2.70). These mean scores are about the average score considering the 5.00 maximum
score obtainable. The 2.63 weighted average depicts a classroom atmosphere which is not good enough for the
effective teaching of Elements of Special Education.
Table 4: Instructional Objectives in the Teaching of Elements of Special Education

N =20

SIN LESSON 5 4 3 2 1 Mean Std
FEATURES Dev
Instructional

1 Objectives 1 2 7 2 8 2.30 1.26
Instructional (5.0) (10.0) (35.0) (10.0) (40.0)
objectives well
communicated to
the students.

2 Extent to which | 3 - 5 2 10 2.20 1.47
the content and | (15.0) (25.0) (10.0) (50.0)
activities relate to
the objectives.

3 Coverage of | 1 1 3 2 13 1.75 1.20
relevant aspects of | (5.0) (5.0) (15.0) (10.0) (65.0)
the topic based on
the objectives.

Weighted Average = 2.08

From Table 4, instructional objectives are not well communicated to students (Mean = 2.30; SD =
1.26), content and activities are poorly related to the objectives (Mean = 2.20; SD = 1.47) and relevant aspects
of the topics based on the objectives are not covered (Mean = 1.75; SD = 1.20). This situation is so poor as
attested to by the low weighted average score of 2.08 out of 5.00. Hence, the use of instructional objectives in
guiding the course of instruction is poor.
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Table 5: Techniques Used in Teaching Elements of Special Education

N =20
S/IN LESSON FEATURES 5 4 3 2 1 Mean | Std
Dev

Teaching Techniques 2.35 1.38

1 Evidence of well planned and | 2 2 5 3 8
internally consistent lesson. (10.0) (10.0) (25.0) (15.0) (40.0)

2 Evidence of subject matter | 2 2 3 1 12 2.05 1.46
mastery by the lecturer. (10.0) (10.0) (15.0) (5.0) (60.0)

3 Variety and effectiveness of | - 2 8 2 8 2.20 1.10
procedures/strategies in line with (10.0) (40.0) (10.0) (40.0)
the principles of special education

4 Use of lecture/project/concept | 1 3 5 9 2 2.60 1.04
mapping (5.0) (15.0) (25.0) (45.0) (10.0)
Analogies/Topic study/
Dramatization/Combination of
methods.

5 Skill in  questioning  (type, | 9 - - 4 7 3.00 1.89
frequency, relevance, distribution, | (45.0) (20.0) (35.0)
provocativeness, answerability).

6 Reflection of real-life challenges | 8 - - 6 6 2.90 1.80
and problems in classroom | (40.0) (30.0) (30.0)
teaching.

7 Potential of the lesson in| 9 - - 6 5 3.10 1.80
developing special skills and | (45.0) (30.0) (25.0)
positive attitudes in students.

8 Creation of avenues for solving | 3 4 1 12 2.25 1.68
hypothetical problems. (15.0) (20.0) (5.0) (60.0)

9 Skill and language of | 3 - 2 7 8 2.15 1.38
communication of the lecturer. (15.0) (10.0) (35.0) (40.0)

10 Provision and effectiveness of | 2 1 2 11 4 2.30 1.17
relevant instructional materials | (10.0) (5.0) (10.0) (55.0) (20.0)
and equipment.

11 Involvement of students in class | 3 - 1 9 7 2.15 1.34
activities and discussion. (15.0) (5.0) (45.0) (35.0)

Weighted Average = 2.46

Table 5 shows that three out of the eleven items yielded high mean scores ranging from 2.90 to 3.10.
These are items 5, 6 and 7. To these ends, the lecturers’ skills in questioning, reflection of real-life problems as
well as the development of special skills and attitude in the students are demonstrated effectively. The use of
effective instructional strategies is only fairly effective (Mean = 2.60; SD = 1.04) while the remaining seven
items yielded very low mean scores (means range between 2.06 and 2.35). The weighted average of 2.46 out of
5.00 suggests that the teaching techniques adopted are not effective.
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Table 6. Evaluation and Assignments in the Teaching of Elements of Special Education

N =20

S/ | LESSON FEATURES 5 4 3 2 1 Me | Std

N an Dev
Evaluation and

1 | Assignments 3 2 2 7 6 245 | 143
Adequate  evaluation of | (15.0 | (10.0 | (10.0 | (35.0 | (30.)
attainment of instructional | ) ) ) )
objectives.

2 | Coverage of the six domains | 2 2 - 10 6 220 | 1.28
viz knowledge | (10.0 | (10.0 (50.0 | (30.0)
comprehension, application, | ) ) )
analysis,  synthesis  and
evaluation.

3 | Relevant and adequate | 8 1 1 6 4 3.15 | 1.69
assignments on the issue | (40.0 | (5.0) | (5.0) | (30.0 | (20.0)
taught. ) )

4 | Relevant and adequate | 4 - 2 4 10 2.20 | 1.57
home/out of class project or | (20.0 (10.0 | (20.0 | (50.0)
activities based on the |) ) )
concepts taught.

Weighted Average = 2.50

Table 6 shows that relevant assignments are adequately given to students on issues taught (Mean =
3.15; SD = 1.69). However, evaluation was not adequate (Mean = 2.45; SD = 1.43), the six domains are not
covered in the evaluation done (Mean = 2.20; SD = 1.57) and homework and projects are not used (Mean 2.20;
SD = 1.57). Above all, the weighted average of 2.50 is just half of the maximum obtainable score of 5.00. This
shows that evaluation and assignments in the Elements of Special Education are not well implemented.
Test of Hypotheses
Hol: - There is no significant difference in the lecturers teaching effectiveness in Elements of Special Education
based on their qualification.

Table 7: Descriptive Table for Teaching Effectiveness and Lecturers’ Qualification
Std.
Qualification N Mean Deviation
B.Ed 48 54.3542 14.7814
B.Sc + PGDE 8 61.2500 18.2502
M.Sc 86 52.0698 13.7480
M.Sc + PGDE 39 53.7436 14.5126
Ph.D 16 51.3500 16.7498
Ph.D with Education 20 55.1250 12.7534
Total 217 53.3733 14.4762

Table 7 shows that lecturers with B.Sc. plus PGDE had the highest mean score in teaching
effectiveness (Mean = 61.25; SD = 18.25). This is followed by lecturers with Ph.D. in Education (Mean = 55.13;
SD = 12.75), those with B.Ed. (Mean = 54.35; SD = 14.78) and then those with M.Sc. plus PGDE (Mean 53.74;
SD =14.51). Those with M.Sc. (Mean = 52.07; SD = 13.75) and Ph.D. without education (Mean = 51.35; SD =
16.75) fall on the lower part based on the magnitude of means scores.

Table 8: ANOVA (One-way) Table for Teaching Effectiveness by Qualification

Source of | Sum of Mean

Variance Square Df Square | F Sig.
Between

Groups 824.969 5 164.994 | .783 563"
Within

Groups 44439.796 | 211 210.615

Total

45264.765 | 216

n.s = Not significant at p<.05

Table 8 shows that the difference in the teaching effectiveness of lecturers based on their qualification
is not significant (F = .783; p<.05). Hence, Hypotheses 3 is not rejected.
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Ho 2: - There is no significant difference in the lecturers’ teaching effectiveness in Elements of Special
Education based on their teaching experience.

Table 9: Teaching Effectiveness of Lecturers with Different Levels of Experience

Std.
Experience | N Mean Deviation
Blow 5 41 55.6585 15.0326
5-10 44 53.4773 14.3535
11-15 36 48.3889 14.0779
16 + above | 96 54.2188 14.2358
Total 217 53.3733 14.4762

Table 9 shows that lecturers with less than 5 years teaching experience had the highest mean score
(Mean = 55.6; SD = 15.03) in teaching effectiveness. This group is followed by those with 5-10 years (Mean =
53.48; SD = 14.35). The lecturers with 11-15 years had the lowest mean score (Mean 48.39; SD =14.08).

Table 10: ANOVA (One-way) Table for Teaching Effectiveness by Years of Experience of Lecturers

Source of | Sum of Mean

Variance Square Df Square | F Sig.
Between

Groups 1177.606 |3 392.535 | 1.896 131™
Within

Groups 44.87.159 | 213 | 206.982

Total

45264.765 | 216

n.s = Not significant at p<.05

From Table 10, the difference in the teaching effectiveness of the lecturers as obtained in Table 4.25 is
not significant (F = 1.896; p<.05). Hence, hypothesis 4 is not rejected.

Summary of findings

1. Qualification and experience of lecturers of Elements of Special Education do not significantly affect
their teaching effectiveness. Those with B.Sc. + PGDE and those with below 5 years experience teach
more effectively than the other classes of lecturers.

2. The classroom teaching of the course is not effective enough considering class atmosphere, use of
instructional objectives, teaching techniques, evaluation and assignments.

3. Lecturers of Elements of Special Education predominantly use the lecture method while they
occasionally adopt discussion and demonstration methods.

V. Discussion

It was also found that the lecturers were mostly academically qualified. This present finding on the
qualification of the personnel who teach in these institutions sampled was contrary to the finding of Boe and
Cook (2006) as well as Billingsloy, Fall and Williams (2006) which revealed high percentage of uncertified
educators staffing special education institutions in the USA. This was a development which was cheery in spite
of the fact that the academic qualifications of many of them is not directly in special education. Indeed, some of
them studied such education courses as: Education Psychology, Guidance and Counselling, Educational
Management and the likes. These lecturers were appointed and assigned the course with the unjustifiable
assumption that they could teach special education effectively. This could lead to the situation where topics
which are technical or beyond the level of the teacher would be left untaught with attendant poor students’
performance in the course. This present finding corroborates the reports of Trait and Purdie (2000), Cook
(2001) and Praisner (2003) who all berated poor qualification of personnel in Special Education

However, this phenomenon should be looked into by the Federal Government of Nigeria because of the
importance attached to using teachers who are qualified to teach learners (Betta, Zau and Rice, 2003, Hannshek
et al. 2002). Further, allowing this scenario outline by the present study to continue has the capacity of
jeopardizing the government’s noble intentions for establishing these institutions. This is because, it has been
reiterated by researchers (Rockoff 2004 & Goe, 2007) that the logical starting point for any policy to address the
achievement of students with special needs is the quality of teachers instructing them.

Facilities and specialized equipment are required in teaching Element of Special Education. Indeed,
pre-science teachers need to be trained in their use or at least have a first hand interactive experience with the
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materials. This practice may not augur well with the experiences the teachers in training are exposed to and
may affect their classroom behavior during practice. This is so viewed because research has shown that
relationship exists between types of training special education teachers and their classroom practices
(Algozzine, Morsink and Nougaret 1988 and Nougaret, Scruggs and Nastropieri, 2005). This result also runs
contrary to the objectives of setting up teacher education institutions in Nigeria. Graduates of Nigeria Certificate
in Education (NCE) who are not exposed to the skills of identification, specialized equipment like Braille
machines and so on would negate the whole essence of the programme especially now that basic education in
Nigeria is free and compulsory for all Nigerian children.

Findings further revealed that the classroom teaching is not effective in every ramification ranging
from class atmosphere, use of instructional objectives, teaching techniques, evaluation and assignments. This
could be traced to the problems of large class size, workload of the few lecturers available, lack of facilities and
equipment, high cost of these specialized equipments, lack of funds, society’s negative attitude and students’
apathy. Ineffective classroom teaching found in this study is in tandem with findings of Braun (2005),
McCaffery et al. (2004) and Sanders (2000) who traced poor student performance to teachers’ poor
effectiveness in teaching.

V. Conclusion and Recommendations
The study x-rayed the influence of qualification and experience on effective teaching in element of
special education in NCE-awarding institutions in Nigeria. From the findings, it was observed that qualifications
of teachers do not significantly affect their teaching effectiveness. However, classroom teaching is not effective
enough, and lecturers make frequent use of lecture method and seldom use of discussion and demonstration
methods. Equally, the results of this study have shown that the classroom teaching of Elements of Special
Education is not conducive enough and teachers handling the programme are largely not qualified in terms of
professional skills and are less organised.
In view of the findings of this study, the following recommendations are made:
e Government should encourage teacher education in the area of special education in Nigerian universities
e In-service training should be provided/organised for teachers of Elements of Special Education in NCE-
Awarding institutions in Nigeria,
o Effective methods of teaching Elements of Special Education should be adopted by teachers in NCE-
Awarding institutions in Nigeria,
e A better classroom design and organisation should be put in place for effective teaching of Elements of
Special Education in the institutions.
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